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Appalachian Spring: 
VariaXionW on a Shaker Melod]
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How does a melody have shape? 
How do composers create variations?

AL COS MYWic - K.15, K.A, 1.16, 1.17,
2.16, 2.17
AL COS Science - K.4, K.5, 1.5, 2.5, 2.6,
2.7

The students will trace the contour of the
main melody. 
The students will create movements
showing the contour of the main melody
and variations of the melody.

Contour
Melody 

Variation

R-3, R-4, R-5,
R-6

Scan for
Recording

https://youtu.be/8vRizD8PVAc?si=9X6GgJJIMXekceAp


InXrodYcXion 
Show and discuss with the students R-3. Ask the students if they can draw a rectangle in the air. Ask
the students if they can draw a star in the air. Ask the students if they can draw a song in the air. Tell
the students that, just like you can draw a shape in the air, you can also draw the shape of music in the
air. Explain that when you draw the outline of a shape or a piece of music you are drawing its contour.

LeWWon SeqYence 
Play for the students the main melody from Appalachian Spring: Variations on a Shaker Melody
(0:26 - 0:54). Ask the students if they have heard this tune before. Tell the students that this melody
is from an old Shaker song called “Tis the Gift to be SimpleƉ. 

1.

Explain to the students that the clarinet plays the main melody of the piece. Explain that the melody
is like the main character in a story. The melody is the part of a piece of music that most people
remember after listening to the music. A melody is made up of individual high and low pitches that
are performed in rhythm. Listen again to the main melody of Appalachian Spring: Variations on a
Shaker Melody (0:26 - 0:54).

2.

Explain to the students that you are going to learn the contour of the melody from Appalachian
Spring: Variations on a Shaker Melody. Show the students R-4 & R-5. Tell the students that they are
going to trace the shape of the melody by connecting the dots of the Cahaba Lillies on the listening
guide. Play Appalachian Spring: Variations on a Shaker Melody (0:26 - 0:54) and trace the melody
along with the students. After several listenings of the melody, have the students trace the melody
in the air. 

3.

Explain to the students that sometimes a composer will create variations of a melody. A variation is
when the part of the music is changed after it is first heard in a piece. The composer can change
the rhythm, harmony, the even parts of the melody. Listen to the entire recording of Appalachian
Spring: Variations on a Shaker Melody. Ask the students to acknowledge (raise a hand, touch their
head, etc.) each time they hear the melody played throughout the piece. 

4.

ConclYWion
Have the students use scarfs or other manipulatives to move to the contour of the melody of
Appalachian Spring: Variations on a Shaker Melody. Have the students create different movements
throughout the piece based upon what instrument(s) plays the melody. 

CroWW CYrricYlar AcXiZiX]: Science
Tell the students that the Cahaba Lillies are a type of water lily that only grows in parts of Alabama
and Georgia. Ask the students to hypothesize why the Lillies only grow in the Cahaba River.
Research the Cahaba Lillies to confirm or deny their hypothesis. 

1.

Use R-6 to discuss variations found in nature. Use R-7 to research the variety of native flowers
around Alabama. Hypothesize why some flowers grow only in certain regions of Alabama. Research
the various flowers to confirm or deny your hypothesis. 

2.

https://youtu.be/8vRizD8PVAc?si=Yzk-wzNSd360A3_8


Appalachian SpÙingƥAppalachian SpÙingƥ  
VaÙiaäionÝ on a ShakeÙ MelodûVaÙiaäionÝ on a ShakeÙ Melodû

MHROG\

AbRXW WKH PLHcH
MXVLcaO TLPH PHULRG

20WK CHQWXU\
1900-2000

TKH PHORG\ IV baVHG RQ
WKH SKaNHU WXQH ŏSLPSOH
GLIWVŐ. TKH PXVLc ZaV

RULJLQaOO\ cRPSRVHG IRU a
baOOHW IQ 1944. 

MXVLcaO THUPV
CRQWRXU
MHORG\

 VaULaWLRQ

AaURQ CRSOaQG
NRYHPbHU 14, 1900 Ŋ DHcHPbHU 2, 1990

ŏDHaQ RI APHULcaQ CRPRVHUVŐ
Rƴė
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https://youtu.be/8vRizD8PVAc?si=9X6GgJJIMXekceAp
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Whaä iÝ ôaÙiaäionƪ

NaäéÙe MéÝic 
PlanäÝƤ animalÝƤ oÙ féngéÝ ähaä

haôe diffeÙenceÝ baÝed on äheiÙ
geneäicÝ oÙ ähe enôiÙonmenäƣ

When a äheme iÝ changed afäeÙ iäǄÝ
fiÙÝä heaÙd in a Öieceƣ The comÖoÝeÙ

can change ähe ÙhûähmƤ haÙmonûƤ
oÙ ähe melodûƣ 

RƴĚ



A ôaÙieäû of floõeÙÝ
foénd aÙoénd Alabamaƣ  

A

B

C

D

E

F G

HAƣ Climbing AÝäeÙ  
Bƣ Bandanna of ähe EôeÙgladeÝ
Cƣ BeaéäûbeÙÙû
Dƣ Cahaba Lillû 
Eƣ Coääon RoÝe
Fƣ Red Béckeûe
Gƣ FiÙe Pink
Hƣ AébéÙn Naäiôe AĀela

ReÝeaÙch ähe diffeÙenä äûÖeÝ of floõeÙÝ on
ähe maÖƣ Whû do äheÝe floõeÙÝ gÙoõ beääeÙ
in ceÙäain ÙegionÝ of Alabamaƪ

Noõ ûoé inôeÝäigaäe ôaÙiaäionÝ in ûoéÙ enôiÙonmenäƣ AÝ a
claÝÝ oÙ in gÙoéÖÝƤ cÙeaäe a chaÙä of ähe diffeÙenä floõeÙÝ oÙ
äÙeeÝ In ûoéÙ aÙeaƣ Eúamine ähe ÝimilaÙiäieÝ and diffeÙenceÝ
obÝeÙôedƣ HûÖoäheÝiĀe õhû ûoé ähink ceÙäian floõeÙÝ and
äÙeeÝ gÙoõ in ûoéÙ Ùegion of Alabamaƣ 

AL COS Science ƴ Kƣ4Ƥ Kƣ5Ƥ 1ƣ5Ƥ 2ƣ5Ƥ 2ƣ6Ƥ 2ƣě Rƴě



SX. PaYlƅW SYiXe 
MoZemenX I: Jig
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SWaQda
UdV
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VRcabXOa
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EVVeQ
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ceV

AL COS MYWic - K.4, K.15, K.A, 1.4,
1.16, 1.17, 1.A, 2.4, 2.16, 2.17, 2.A
AL COS MaXh - K.4, K.5, K.6, 1.5, 1.10,
1.11, 1.12, 2.1, 2.4

The students will identify duple and triple
meters. 
The students will create patterns of duple
and triple meter.

Grouping
Jig 

Meter

R8, R9, R10,
R11, R12,

R13, R14, R15
Scan for

Recording

How do composers use meter to create
patterns in music? 

https://youtu.be/Crs1-7DVvrw?si=ghLk90hkyYLuSqxa


InXrodYcXion 
Show and discuss with the students R-3. Ask the students if they know how to groups items. Show
the students math cubes, Lego bricks, or another manipulative of your choosing. Ask the students to
describe different ways they could group the manipulatives (color, size, type, etc.). Explain to the
students that they are going to learn about meter. In music, meter is how beats are grouped together. 

LeWWon SeqYence 
Tell the students they are going to listen to a piece of music called Jig. Ask the students to
hypothesize what they think the word Jig means. Play (0:09 - 0:31) of Jig. Discuss with the
students if their hypothesis was correct. Explain to the students that a Jig is a lively dance in
triple meter. Tell the students that we often associate Jigs with Irish music. 

1.

Remind the students of the definition for meter. Show the students R-9. Discuss with the
students the difference in duple and triple meter. Practice saying each grouping four times (e.g.
bulldozer, bulldozer, bulldozer, bullboozer). Tell the students that meter is important, especially,
for music that is meant for dancing. The meter helps dancers know and recognize patterns for
specific dances. 

2.

Explain to the students that even though most Jigs are in triple meter, sometimes composers will
create Jigs with patterns of duple and triple meter. Show the students R-10. Have the students
say the icons as you point to them. Explain that the composer, Gustav Holst, combined duple and
triple meter throughout this Jig. Play (0:09 - 0:31) of Jig and have the students say the icons as
they listen. Discuss with the students the combinations of duple and triple meter. 

3.

Pass out cards made from R-11 or R-12 to the students. Each group should have 8 toolbox and 8
bulldozer cards. Explain to the students that you want them to use the cards to create a new
pattern of duple and triple meters. Give the students time to work. Have the students share the
patterns they created. Compare their patterns to the pattern Holst used at the beginning of Jig
(0:09 - 0:31).

4.

ConclYWion
Give each child a toolbox and a bulldozer card. Listen to the entire recording of St. Paul’s Suite, Mvt.
1: Jig. With teacher guidance, have the students point to the toolbox card when they hear the music
in a duple meter and the bulldozer card when they hear the music in triple meter. 

CroWW CYrricYlar AcXiZiX]: MaXh 
Listen again to the entire recording of St. Paul’s Suite, Mvt. 1: Jig. Have the students count how
many times the music is in duple and how many times the music is in triple meters. Create a bar
graph to show the data collected. 

1.

Use R-13, R-14, and R-15 to complete various math activities. 2.

https://youtu.be/8vRizD8PVAc?si=Yzk-wzNSd360A3_8
https://youtu.be/8vRizD8PVAc?si=Yzk-wzNSd360A3_8


Säƣ PaélǄÝ SéiäeƤ Môäƣ ĕSäƣ PaélǄÝ SéiäeƤ Môäƣ ĕ    J¬gJ¬g

RK\WKP
GXVWaY HROVW

SeSWePbeU 21, 1874 Ŋ Ma\ 25, 1934

AbRXW WKe PLece
MXVLcaO TLPe PeULRdWULWWeQ LQ 1915 aQd

SXbOLVKed LQ 1922, HROVW
ZURWe WKLV SLece fRU SW.

PaXOōV GLUO ScKRRO IQ
LRQdRQ. 

MXVLcaO TeUPV
GURXSLQJ

JLJ
MeWeU 

20WK CeQWXU\
1900-2000

RƴĜ



Duple vsƣ Triple

Toolboú BulldoĀer

Rƴĝ



Stƣ PaulǄs Suite
Mvtƣ Iƥ Jig 
ĔƥĕĔ ƴ Ĕƥėĕ

RƴĕĔ

https://youtu.be/Crs1-7DVvrw?si=ghLk90hkyYLuSqxa


Duple vsƣ Triple

Toolboú BulldoĀer

Rƴĕĕ



Duple vsƣ Triple

Toolboú BulldoĀerToolboúBulldoĀer

RƴĕĖ



Meter and Grouping 
Meter is the

grouping of  beats
into tõos and

threesƣ 

In mathƤ õe use the
ten frame to group

objects in groups of
tensƣ  

Hoõ manû saõs are in the ten frame ƸƸƸƸƸƸƸƸƪ

Hoõ manû
screõdrivers are
in the ten frame

ƸƸƸƸƸƸƸƸƪ
Hoõ manû

õrenches are in
the ten frame

ƸƸƸƸƸƸƸƸƪ

In mathƤ õe use the
ten frame to group

objects in groups of
tensƣ  

AL COS Math - K.4, K.5 Rƴĕė



MeäeÙ and GÙoéÖing 
MeäeÙ iÝ ähe

gÙoéÖing of  beaäÝ
inäo äõoÝ and

ähÙeeÝƣ 

In maähƤ õe éÝe ähe
äen fÙame äo gÙoéÖ

objecäÝ in gÙoéÖÝ of
äenÝƣ  

DeShaõn oõnÝ Ėę ÝaõÝƣ
Shelbû oõnÝ ĕę ÝaõÝƣ UÝe
ähe chaÙä äo Ýhoõ hoõ
manû ÝaõÝ DeShaõn and
Shelbû oõn äogeäheÙƣ 

Ėě ǫ ĖĖ ǯ ƸƸƸƸƸƸƸƸ Ěę ǫ ĕĖ ǯ ƸƸƸƸƸƸƸƸ
RƴĕĘAL COS Math ƴ 1ƣ10Ƥ 1ƣ11Ƥ 1ƣ12Ƥ 2ƣ1Ƥ 2ƣ4Ƥ  



Which gÙoéÖ haÝ ähe moÝä äool boúeÝƪ   ƸƸƸƸƸƸƸ
AnÝõeÙ ähe ØéeÝäionÝ

aboéä ähe ÖicäéÙeÝƣ 

A B C

Which gÙoéÖ haÝ ähe leaÝä amoénä of äool boúeÝƪ   ƸƸƸƸƸƸƸ

Which gÙoéÖ haÝ ähe moÝä bélldoĀeÙÝƪ   ƸƸƸƸƸƸƸ

If ûoé added ähe äoolboúeÝ in A and B äogeäheÙƤ hoõ manû
äoolboúeÝ õoéld ûoé haôeƪ   ƸƸƸƸƸƸƸ

AL COS Math ƴ Kƣ5Ƥ KƣĚƤ 1ƣ5Ƥ 1ƣ1ĚƤ  Rƴĕę



SlaZonic Dance No 8 in G minor 
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AL COS MYWic - K.15, K.A, 1.16, 1.17,
1.A, 2.16, 2.17, 2.A
AL COS Science - K.4, K.5, 1.5, 2.7

The students will perform harmonic
accompaniment in major and minor. 
The students will create short melodies in
major and minor. 

Harmony
Major
Minor 

R-16, R-17, R-18, R-19, R-20
Mr. and Mrs. Albert Thornton, Mobile, Alabama, 1956

Classroom Instruments (glockenspiels or
boomwhackers).
Tablets or other computer connected to the internet.

Scan for
Recording

How do composers write melody and
harmony? 

https://www.artsbma.org/collection/mr-and-mrs-albert-thornton-mobile-alabama-1956/
https://youtu.be/WIywT8fKVZA?si=_k7KtxzSdVzQC6HE


IRXVSHYcXMSR 
Sho[ and discuss [ith the students R-16. Sho[ the students the painting Mr. and Mrs. Albert
Thornton, Mobile, Alabama, 1956 from the Birmingham Museum of Art. Ask the students to identif]
[ho the main characters are in the painting. Ask the students to describe [hat the setting is in the
painting. Ask the students to h]pothesi^e [hat the couple in the painting do for a liZing or for fun.
Ask the students to imagine the couple in different places (e.g. grocer] store, church, concert, etc.).
Would the couple need to change based on a ne[ setting? 

LIWWSR SIUYIRcI 
Sho[ and read to the students R-17. E\plain that the] are going to learn about about ho[
composers combine melod] and harmon] to create music. Melod] is the main idea. Harmon] is
[hen t[o or more pitches are pla]ed together. Harmon] supports the melod]. Melod] is like the
couple in the painting.The melod] is the main character. Harmon] is like the setting. Most of the
time ]ou [ant the setting to match the main character.

1.

Sho[ the students R-18. E\plain to the students that s[itching bet[een major and minor is like
choosing bet[een using different colors in a dra[ing. If ]ou notice the [orms in R-18 are dra[n
the e\act same [a], ho[eZer the colors are different. The colors used to dra[ each [orm [ill
determine the colors used to dra[ the background. HaZe the students think about [hat colors
the] [ould use to dra[ a background for each [orm. Also, haZe the student notice that the
[orms share one common color.

2.

Just like some colors naturall] look better together, some pitches naturall] sound better
together. Sho[ the students R-19. Tell the students that the] are going to alternate bet[een
pla]ing major harmon] and minor harmon] patterns. Use boom[hackers, glockenspiels, and/or
\]lophones to pla] the pattens on R-19.

3.

Listen to SlaZonic Dance No. 8 in G minor. E\plain to the students that DZõʛk alternates
bet[een major and minor throughout the piece. E\plain to the students that the harmon] adapts
throughout the piece to match the melod]. 

4.

CSRcPYWMSR
Use R-18 to allo[ the students to create melodies in major and minor using Chrome Music Lab. HaZe
the students share their melodies. 

CVSWW CYVVMcYPaV AcXMZMX]: ScMIRcI 
(1) Use R-20 to research organisms that adapt to their surroundings. 
(2) H]pothesi^e different [a]s human beings adapt under Zarious conditions ([eather, enZironment,
etc.). 

https://www.artsbma.org/collection/mr-and-mrs-albert-thornton-mobile-alabama-1956/
https://www.artsbma.org/collection/mr-and-mrs-albert-thornton-mobile-alabama-1956/
https://www.youtube.com/watch?v=WIywT8fKVZA


Slaôonic Dance Noƣ Ĝ in G minoÙSlaôonic Dance Noƣ Ĝ in G minoÙ

HaUPRQ\
AQWRQQiQ DYRĎ¡N

SeSWePbeU 8, 1841 - Ma\ 1, 1904

AbRXW Whe Piece
MXVicaO TiPe PeUiRd

RRPaQWic
1820-1900

WUiWWeQ RUigiQaOO\ fRU
SiaQR IQ 1878. DYRĎ¡N

baVed WhiV Siece RQ Whe
C]ech daQce Whe fXUiaQW.

MXVicaO TeUPV
HaUPRQ\ 
MajRU
MiQRU RƴĕĚ

https://youtu.be/WIywT8fKVZA?si=_k7KtxzSdVzQC6HE


MajoÙ and minoÙ
NoƤ õe aÙenǄä äalking aboéä ähe
diffeÙence beäõeen ähe Aälanäa
BÙaôeÝ and ähe BiÙmingham
BaÙonÝ BaÝeball äeamÝƨ

When äõo noäeÝ aÙe Ýéng oÙ
Ölaûed äogeäheÙƤ iä cÙeaäeÝ
haÙmËnûƣ 

When comÖoÝeÙÝ õÙiäe méÝic
äheû haôe äo decide if ähe
haÙmonû õÙiääen äo ÝéÖÖoÙä ähe
melodû IÝ going äo be majoÙ oÙ
minoÙƣ 

Deciding if a Öiece of méÝic éÝeÝ majoÙ oÙ minoÙ
haÙmonû iÝ like an aÙäiÝä deciding õhich coloÙÝ fiä
beÝä in a ÖicäéÙeƣ JéÝä like Ýome coloÙÝ go beääeÙ
äogeäheÙƤ Ýome melodieÝ õoÙk beääeÙ in majoÙ and
Ýome õoÙk beääeÙ in minoÙƣ 

Rƴĕě



Sacn ähe QR codeÝ äo  
éÝe ChÙome MéÝic Lab
äo cÙeaäe melodieÝ foÙ
boäh majoÙ and minoÙƣ  

haÙmonû

MajoÙ minoÙ
OéÙ õoÙmÝ haôe adaÖäed
äheiÙ coloÙÝ äo be eiäheÙ
majoÙ oÙ minoÙƣ Do ûoé
noäice each õoÙm Ýäill

ÝhaÙeÝ one coloÙ In
commonƪ

RƴĕĜ



You could also use

boomwhackersƨ

Rƴĕĝ



Did ûou know that there
are animals that change
their color to adapt to

their environmentƪ 

Adapting Creatures

Stick bug

Cuttlefish

Chameleon

Artic Fox

Research
ƹĕƺ HûpothesiĀe whû ûou think these
creatures change their colorƣ 

ƹĖƺ Choose one creature to researchƣ
Where does it liveƪ How does it changeƪ
Whû does it changeƪ 

ƹėƺ Share what ûou learned with ûour classƨ 

AL COS Science ƴ KƣĘƤ KƣęƤ ĕƣęƤ Ėƣě RƴĖĔ



OZIVXYVI XS DMe ZaYbeVJPʯXe
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QXeVWiR
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UdV

Ke\

VRcabXOa
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ReVRXU
ceV

Ho[ do performers make indiZidual
notes sound different? 

AL COS MYWMc - K.4, K.15, K.A, 1.4,
1.16, 1.17, 1.A, 2.4, 2.16, 2.17, 2.A
AL COS ScMIRcI - K.5, 1.5, 2.7

The students [ill identif] the use of
staccato and legato throughout the
OZerture to DMe ZaYbeVJPʯXe. 
The students [ill create moZements to
represent staccato and legato.

Articulation  
Legato  

Staccato

R-11, R-21,
R22, R-23, R-

24, R-25

Scan for
Recording

https://youtu.be/99VWYcapgq4?si=lhtQenok1MNZFJuF&t=75


IRXVSHYcXMSR 
Sho[ and discuss [ith the students R-21. Sho[ and discuss R-23. Ask the students to look around
their classroom and find e\amples of smooth and rough surfaces. Compile a list. E\plain to the
students that the] use their e]es to see differences in objects around the room. Tell the students
that the] are going to learn about articulation and [ill be able to hear differences in the [a] notes
sound. E\plain to the students that articulation in music describes the [a] each note is shaped.

LIWWSR SIUYIRcI 
Sho[ the students R-22. Tell the students that the] are going to learn about three different
t]pes of articulation, staccato, legato, and accent. E\plain to the students that composers and
performers haZe certain [a]s the] [ant each note to sound or groups of notes to sound. A
composer [ill use articulation s]mbols to tell the performers ho[ to make each note sound. 

1.

Pla] for the students OZerture to Die Zauberflʯte (1:15 - 1:32). E\plain to the students this
section of music demonstrates ho[ Mo^art used a combination of staccato (short) and legato
(smooth) notes. Ask the students to listen to another section of the recording (1:32 - 2:10). 

2.

Sho[ the students R-24. Teach the students the melod]. Ask the students to listen again to
OZerture to Die Zauberflʯte (1:15 - 2:10) and count the number of times the] hear the melod]
the] just learned (5 times). Ask the students if the] noticed that each time the melod] [as
restated the Zolume of the music increased. Ask the students to describe ho[ the d]namics
helped emphasi^ed the articulation. 

3.

Ask the students to create a list of moZement [ords for staccato and legato. Some e\amples
for staccato are flick, dab, tip-toe, etc. Some e\amples for legato are glide, skate, melt, etc.
HaZe the students choose a moZement to represent staccato and a moZement to represent
legato. Listen again to the OZerture to Die Zauberflʯte (1:15 - 2:10) and haZe the students
demonstrate their moZement [ords [hile listening. 

4.

CSRcPYWMSR
Sho[ the students the cards from R-11. HaZe the students sa] each of the [ords using staccato
and then using legato. HaZe the students create patterns [ith the cards appl]ing staccato and
legato articulations to their patterns. 

CVSWW CYVVMcYPaV AcXMZMX]: ScMIRcI
Sho[ the students R-25. HaZe the students discuss the e\ternal features of each animal and
then h]pothesi^e ho[ the plant or animalƅs features help it surZiZe.

1.

https://www.youtube.com/watch?v=99VWYcapgq4&t=75s
https://www.youtube.com/watch?v=99VWYcapgq4&t=75s
https://www.youtube.com/watch?v=99VWYcapgq4&t=75s


Overture to Overture to Die ZaébeÙf¾ÏäeDie ZaébeÙf¾Ïäe

AUWLcXOaWLRQ
WROfgaQg APadeXV MR]aUW
JaQXaU\ 27, 1756 - DecePbeU5, 1791

AbRXW Whe PLece
MXVLcaO TLPe PeULRd

COaVVLcaO
1750 - 1825

WULWWeQ LQ 1791 aV Whe
RSeQLQg RYeUWXUe fRU Whe

MagLc FOXWe. ThLV LV
MR]aUWōV RQO\ SXUeO\

IQVWUXPeQWaO ZRUN WhaW
XVeV WURPbRQeV. 

MXVLcaO TeUPV
AUWLcXOaWLRQ  

LegaWR
SWaccaWR

RƴĖĕ



Articulation

Legato Staccato Accent

Smooth Short Louder

RƴĖĖ



AÙäicélaäion iÝ impoÙäanä
becaéÝe iä äellÝ

peÙfoÙmeÙÝ hoõ äo Ýhape
indiôidéal and gÙoépÝ of

noäeÝƣ 

AÙäicélaäiËn
We can lËËk aä

maäeÙialÝ and äell if
äheû aÙe ÝmËËäh ËÙ
ÙËéghƣ We can éÝe
ËéÙ eaÙÝ äË heaÙ if
nËäeÝ aÙe ÝhËÙä ËÙ

ÝmËËähƣ 

RƴĖė



Smooäh and Shorä ƴ ComposerǄs Choice

I ZaQW PRUe WhaQ
RQe aUWicXOaWiRQ! 
I ZaQW WheP aOO!

In Oôeräére äo D¬e ZaébeÙ£¾ÏäeƤ MoĀarä
combined shorä and smooäh aräicélaäionƣ

Scan ähe QR code äo lisäenƣ 

RƴĖĘ

https://youtu.be/99VWYcapgq4?si=lhtQenok1MNZFJuF&t=75


Eúplore Differences 
Some leaves are smooth

and some plants have
short sharp leaves and

stemsƣ  

Composers ése aräicélaäion äo creaäe ôarieäû in äheir mésicƣ In
naäéreƤ planäs and animals haôe a ôarieäû of characäerisäicsƣ A
planä or animalǄs eúäernal feaäéres help iä  sérôiôe and groõƣ 

Eúamine ähe picäéres beloõƣ Discéss ähe eúäernal feaäéres of each animal or planäƣ
HûpoähesiĀe hoõ ähe planä or animalǄs eúäernal feaäéres help iä sérôiôe and groõƣ 

AL COS Science ƴ Kƣ5Ƥ 1ƣ5Ƥ 2ƣ7 RƴĖę



FMRaPI JVSQ FMVebMVd (1919)

EVVeQ
WiaO

QXeVWiR
Q

LeVVRQ
 

ObjecWiYeV

EVVeQ
WiaO

SWaQda
UdV

Ke\

VRcabXOa
U\

EVVeQ
WiaO

ReVRXU
ceV

Ho[ do composers use Zarious
d]namics in a piece of music? 

AL COS MYWMc -K.15, K.A, 1.16, 1.17,
1.A, 2.16, 2.17, 2.A
AL COS ScMIRcI - K.1, K.2, 2.3

The students [ill be able to identif] the use
of Zarious d]namics in Finale from FMVebMVd
(1919).
The students [ill use a listening map to
follo[ the d]namic changes [hile listening to
Finale from FMVebMVd (1919). 

Crescendo
D]namics

Forte 
Piano 

R-26, R-27, R-28, R-29, R-30
T[o items that make sound (e.g.
rubber chicken, bike horn,
instrument, etc.).
ScarZes or other manipulatiZes. Scan for

Recording

https://youtu.be/rYcz-g8WpMc?si=wILkQBnD957kKuwm


IRXVSHYcXMSR 
Sho[ and discuss [ith the students R-26. Take an items that makes sound (rubber chicken, bike
horn, etc.) and ƈpla]Ɖ it. Ask the students to describe the sound. Was the sound loud or [as the
sound quiet? Does the item sound like an instrument? Ask the students to h]pothesi^e [hat
[ould happen if ]ou added other items that makes sounds. Would the sound get louder or more
quiet? 

LIWWSR SIUYIRcI 
Sho[ the students R-27. Tell the students that [hen [e discuss the Zolume of sound in
music [e are discussing d]namics. We haZe specific terms to describe quiet and loud. We
eZen haZe terms to describe graduall] getting louder. Discuss [ith students the terms on R-
27. Ask the students to think of enZironmental sounds that could be classified as forte (car
horn, jet, etc.) or piano ([ind chimes, birds songs, etc.). Are there an] sounds that get
graduall] louder? 

1.

Sho[ the students R-28. Ask the students if the] see an] terms or s]mbols that arenƅt
familiar (fff). E\plain to the students that [hen a composer [ants a d]namic louder than
forte, the composer [ill keep adding fs to forte. The fff d]namic the] see on R-28 represents
fortississimo it means Zer], Zer] loud. The composer does the same thing for piano [hen
the] [ant the d]namic to be Zer] quiet. Tell the students to think of the d]namic markings
like a math problem - FFF = Zer] + Zer] + forte (loud) and ppp = Zer] + Zer] + piano (quiet). 

2.

Discuss [ith the students the instruments on R-28. Ask the students [hat the differences
are bet[een 0:00-0:28 and 1:16-1:30 on the listening guide. Ask the students if the] think
adding more instruments creates more Zolume or less Zolume. Sho[ the students R-29.
Compare and contrast the d]namic markings and instruments found on R-28 and R-29. 

3.

Remind the students about the term crescendo. Ask the students ho[ man] times the] see
the s]mbol for crescendo on R-28 and R-29. Compare the t[o instances of crescendos on
the listening guide.  

4.

Listen to the entire Finale from Firebird (1919) using R-28 and R-29.5.

CSRcPYWMSR
Listen to the piece again [ithout the listening guide. HaZe the students use scarZes or other
manipulatiZes to demonstrate the d]namic contrast as the] listen. 

CVSWW CYVVMcYPaV AcXMZMX]: ScMIRcI 
Compare and contrast ho[ the term Zolume is used in different subjects (music, math,
science, etc.)

1.

Use R-30 to discuss d]namics in ph]sical science. Watch the Zideo on creating a marble
roller coaster and use R-30 to complete the e\periment. 

2.

https://www.youtube.com/watch?si=wILkQBnD957kKuwm&v=rYcz-g8WpMc&feature=youtu.be&themeRefresh=1


Finale from Finale from F¬Ùeb¬Ùd F¬Ùeb¬Ùd ƹĕĝĕĝƺƹĕĝĕĝƺ

D\QaPicVIgRU SWUaYiQVN\
JXQe 17, 1882 - ASUiO 6, 1971

AbRXW Whe Piece
MXVicaO TiPe PeUiRdIQ 1909 SWUaYiQVN\

cRPSRVed Whe FiUebiUd
fRU a baOOeW baVed RQ

RXVViaQ fRONVRQgV. IQ 1919
he aUUaQged Whe PXVic
fURP Whe baOOeW iQWR
VeYeUaO VhRUW SieceV.

MXVicaO TeUPV
CUeVceQdR
D\QaPicV
FRUWe
PiaQR 

20Wh CeQWXU\
1900-2000

RƴĖĚ



Dûnamics 

Piano ƴ Qéieä Foräe ƴ Loéd 

RƴĖě

Crescendo
Gradéallû Loéder



0ƥ44 ƴ 1ƥ16 

Finale from ähe F¬Ùeb¬Ùd ƹĕĝĕĝƺ 
Lisäening Map ĕ of Ė0ƥ00 ƴ 0ƥ28 

0ƥ29 ƴ 0ƥ43 

1ƥ16 ƴ 1ƥ30 

1ƥ30  ƴ 1ƥ35 

RƴĖĜ

https://youtu.be/rYcz-g8WpMc?si=wILkQBnD957kKuwm


1ƥėĚ ƴ 1ƥęĜ 

1ƥęĜ ƴ 2ƥė0 
2ƥė1 ƴ2ƥę0  2ƥę1 ƴ ėƥ00

Finale fÙom ähe F¬Ùeb¬Ùd ƹĕĝĕĝƺ 
LiÝäening Map Ė of Ė

RƴĖĝ



DûnamicÝ
Did you know that there
are dynamics in scienceƨ  

Dynamics are the study of
moving objectsƣ  

Scan ähiÝ QR Code äo
leaÙn hoõ äo make a

maÙble ÙolleÙ coaÝäeÙƨ

ƹĕƺ Waäch ähe ôideoƣ GaäheÙ ûoéÙ maäeÙialÝ and béild ûoéÙ
ÙolleÙ coaÝäeÙƣ   

ƹĖƺ HûpoäheÝiĀe hoõ diffeÙenä objecäÝ õill moôe doõn ähe
ÙolleÙ coaÝäeÙ ƹmaÙbleÝƤ ÙébbeÙ ballÝƤ Ýmall caÙÝƤ eäcƣƺƣ 

ƹėƺ Condécä ûoéÙ eúpeÙimenäÝ õiäh ähe diffeÙenä objecäÝƣ
Collecä and analûĀe ûoéÙ daäaƣ ShaÙe ûoéÙ ÙeÝéläÝƨ

ƹĘƺ HûpoäheÝiĀe õhaä õoéld happen if ûoé aläeÙed ähe äÙack
of ûoéÙ ÙolleÙ coaÝäeÙƣ 

ƹęƺ Condécä ûoéÙ eúpeÙimenäÝ õiäh ähe diffeÙenä objecäÝƣ
Collecä and analûĀe ûoéÙ daäaƣ ShaÙe ûoéÙ ÙeÝéläÝƨ

AL COS Science ƴ Kƣ1Ƥ Kƣ2Ƥ 2ƣė
RƴėĔ

https://youtu.be/ugv0iWn4G2U?si=co0O9f9AwHI6Q4Ci


HYRKaVMaR DaRcI NS. 5

EVVeQ
WiaO

QXeVWiR
Q

LeVVRQ
 

ObjecWiYeV

EVVeQ
WiaO

SWaQda
UdV

Ke\

VRcabXOa
U\

EVVeQ
WiaO

ReVRXU
ceV

HS[ HSIW XIQTS ERH JSVQ EJJIGX LS[
[I VIWTSRH XS QYWMG? 

AL COS MYWMc - K.15, K.A, 1.16, 1.17,
1.A, 2.16, 2.17, 2.A
AL COS MaXL - K.13, 1.9, 2.5

8LI WXYHIRXW [MPP HIQSRWXVEXI XIQTS
GLERKIW MR QYWMG YWMRK QSZIQIRX. 
8LI WXYHIRXW [MPP HIQSRWXVEXI XLI JSVQ
SJ HYRKEVMER DERGI NS. 5 YWMRK
QSZIQIRX. 

FSVQ 
RMXEVHERHS 

8IQTS

R-31, R-32, R-33, R-34, R-35
9AB 7GLSSP SJ NYVWMRK XMQI
PETWI ZMHIS

7GER JSV
RIGSVHMRK

https://www.youtube.com/watch?v=HaSN8XvMELk&t=3s
https://www.youtube.com/watch?v=HaSN8XvMELk&t=3s
https://youtu.be/91EyYvG7sl8?si=3ilynJZfSJVxvR70&t=23


IRXVSHYcXMSR 
7LS[ ERH HMWGYWW [MXL XLI WXYHIRXW R-31. AWO XLI WXYHIRXW XS QEOI E PMWX SJ XLMRKW XLEX EVI JEWX ERH
XLMRKW XLEX EVI WPS[. AWO XLI WXYHIRXW XS XLMRO EFSYX XMQI. DSIW XMQI QSZI WPS[ SV JEWX? AWO XLI
WXYHIRXW XS MQEKMRI MJ XLI] LEH XLI TS[IV XS QEOI XMQI WTIIH YT. ;LEX LSPMHE] SV IZIRX [SYPH XLI]
QEOI LETTIR JEWXIV? ;LEX LSPMHE] SV IZIRX [SYPH XLI] WPS[ HS[R?  

LIWWSR SIUYIRcI 
8IPP XLI WXYHIRXW XLEX XLI] EVI KSMRK XS PIEVR EFSYX XIQTS. E\TPEMR XS XLI WXYHIRXW XLEX XIQTS
HIWGVMFIW XLI WTIIH SV XLI TEGI SJ QYWMG. 7LS[ XLI WXYHIRXW XLMW 9AB 7GLSSP SJ NYVWMRK XMQI
PETWI ZMHIS JVSQ [LIR XLIMV RYVWMRK FYMPHMRK [EW GSRWXVYGXIH. AWO XLI WXYHIRXW MJ XLI] XLMRO MX
SRP] XSSO SRI QMRYXI XS GSRWXVYGX XLI FYMPHMRK. 

1.

E\TPEMR XS XLI WXYHIRXW XLEX GSQTSWIVW [MPP ZEV] XLI XIQTS MR XLIMV QYWMG. IR HYRKEVMER DERGI NS.
5, BVELQW [VSXI XLI TMIGI XS FI JEWX, FYX WIZIVEP XMQIW MR XLI QYWMG LI YWIH E XIQTS QEVOMRK
GEPPIH VMXEVHERHS XS MRHMGEXI XLEX XLI QYWMG WLSYPH KVEHYEPP] WPS[ HS[R. LMWXIR XS HYRKEVMER
DERGI NS. 5 (0:24 - 1:10). AWO XLI WXYHIRXW MJ XLI] LIEVH XLI QYWMG WPS[ HS[R XS[EVHW XLI IRH SJ
XLI PMWXIRMRK WIGXMSR. 8LI TPEGI [LIVI XLI QYWMG WPS[IH HS[R [EW E VMXEVHERHS. 

2.

7LS[ XLI WXYHIRXW R-32. AWO XLI WXYHIRXW XS GSQTEVI XLI QSZIQIRXW SJ LEQQIVMRK, WE[MRK, ERH
TEMRXMRK. LMWXIR EKEMR XS HYRKEVMER DERGI NS. 5 (0:24 - 1:10) ERH EWO XLI WXYHIRXW XS LEQQIV,
WE[, ERH TEMRX EPSRK [MXL XLI QYWMG. AWO XLI WXYHIRXW MJ XLI QSZIQIRXW QEXGLIH [LEX XLI]
LIEVH MR XLI QYWMG. 

3.

8IPP XLI WXYHIRXW XLEX E TMIGI SJ QYWMG MW GSRWXVYGXIH SJ HMJJIVIRX WIGXMSRW. 8LI HMJJIVIRX WIGXMSRW
GVIEXI XLI QYWMGƅW WXVYGXYVI SV MXW JSVQ. OJXIR, XLI JSVQ [MPP GVIEXI E TEXXIVR.8IPP XLI WXYHIRXW XLEX
XLIVI EVI XLVII FMK WIGXMSRW MR HYRKEVMER DERGI NS. 5. ;I GEPP IEGL SJ XLI FMK WIGXMSRW A - B - A.
7LS[ XLI WXYHIRXW R-32, R-33, ERH R-34. CSQTEVI XLI HMJJIVIRX TEVXW SJ XLI PMWXIRMRK KYMHI. AWO
XLI WXYHIRXW EFSYX WMQMPEVMXMIW ERH HMJJIVIRGIW FIX[IIR XLI XLVII TEKIW SJ XLI PMWXIRMRK KYMHI. 

4.

PPE] XLI B WIGXMSR HYRKEVMER DERGI NS. 5 (1:29 - 2:07). AWO XLI WXYHIRXW MJ XLI QYWMG WSYRHIH XLI
WEQI EW XLI A WIGXMSR SV HMJJIVIRX. HEZI XLI WXYHIRXW L]TSXLIWM^I EFSYX XLI PEWX A WIGXMSR. ;MPP MX
WSYRH XLI WEQI SV HMJJIVIRX EW XLI JMVWX A WIGXMSR? 

5.

CSRcPYWMSR
LMWXIR XS XLI IRXMVI HYRKEVMER DERGI NS. 5 ERH YWI R-32, R-33, ERH R-34. HEZI XLI WXYHIRXW LEQQIV,
WE[, ERH TEMRX XLIMV [E] XLVSYKL XLI QYWMG. ;LIR XLI PMWXIRMRK KYMHI WLS[W XLI TEMRX GER - HMT ]SYV
FVYWL MRXS XLI TEMRX! 

CVSWW CYVVMcYPaV AcXMZMX]: MaXL 
9WI R-35 XS TVEGXMGI GSRWXVYGXMRK TEXXIVRW. 1.
ERGSYVEKI XLI WXYHIRXW XS JMRH REXYVEPP] SGGYVVMRK TEXXIVRW IR REXYVI. HEZI XLI WXYHIRXW WLEVI
XLIMV JMRHMRKW. 

2.

https://www.youtube.com/watch?v=HaSN8XvMELk&t=3s
https://www.youtube.com/watch?v=HaSN8XvMELk&t=3s
https://youtu.be/91EyYvG7sl8?si=3ilynJZfSJVxvR70&t=23
https://youtu.be/91EyYvG7sl8?si=3ilynJZfSJVxvR70&t=23
https://youtu.be/91EyYvG7sl8?si=3ilynJZfSJVxvR70&t=23
https://youtu.be/91EyYvG7sl8?si=3ilynJZfSJVxvR70&t=23
https://youtu.be/91EyYvG7sl8?si=3ilynJZfSJVxvR70&t=23


HéngaÙian Dance Noƣ ęHéngaÙian Dance Noƣ ę

TePSR
JRhaQQeV BUahPV

OcWRbeU 25, 1825 - JXQe 3, 1899

ŏThe WaOW] KLQgŐ

AbRXW Whe PLece
MXVLcaO TLPe PeULRd

RRPaQWLc
1820-1900

OULgLQaOO\ ZULWWeQ fRU WZR
SLaQRV IQ 1869. BUahPV
WhRXghW Whe PeORd\ Rf

WhLV SLece ZaV a fRONVRQg.
AcWXaOO\ Whe PeORd\ ZaV
cRPSVRed b\ B©Oa K©OeU..

MXVLcaO TeUPV
FRUP 

RLWaUaQdR
TePSR Rƴėĕ



A
HéngaÙian Dance Noƣ ęHéngaÙian Dance Noƣ ę

LiÝäening Map ĕ of ėLiÝäening Map ĕ of ė

RƴėĖ

https://youtu.be/91EyYvG7sl8?si=3ilynJZfSJVxvR70&t=23


B

Ę TimeÝ

HéngaÙian Dance Noƣ ęHéngaÙian Dance Noƣ ę
LiÝäening Map Ė of ėLiÝäening Map Ė of ė

Rƴėė



HéngaÙian Dance Noƣ ęHéngaÙian Dance Noƣ ę
LiÝäening MaÖ ė of ėLiÝäening MaÖ ė of ėA

RƴėĘ



PaääeÙnÝ
In musicƤ foÙm is the

structure of the music.
Most musical forms are
based upon patterns.

Eúamine and comÖleäe each ÖaääeÙnƣ  

ĕƣ

Ėƣ

ėƣ

Find objecäÝ
aÙoénd ûoéÙ
claÝÝÙoom äo

cÙeaäe ûoéÙ oõn
ÖaääeÙnÝƨ

RƴėęAL COS Math ƴ K.13Ƥ 1.9Ƥ 2.5



JérraÝic Park HighlighäÝ

JRhn WilliamV
FebXUaU\ 8, 1932

AbRXW Whe Piece
MXVical Time PeUiRd

20Wh and 21VW 
CenWXU\

1900 - 2024

WUiWWen fRU Whe mRYie
JXUaVVic PaUk.

MXVical TeUmV

ScRUe
SRXndWUack RƴėĚ

https://youtu.be/JcntALGocCA?si=p7h6-zA0p13DQp1A


DinoÝaéÙÝ in Alabama

Aƣ AébéÙn UniôeÙÝiäû MéÝeém of NaäéÙal HiÝäoÙû
Bƣ Alabama MéÝeém of NaäéÙal HiÝäoÙû
Cƣ AnniÝäon MéÝeém of NaäéÙal HiÝäoÙû
Dƣ McWane CenäeÙ

TheÙe aÙe ÝeôeÙal ÖlaceÝ ûoé can Ýee foÝÝilÝ
in Alabamaƣ

Rƴėě

A

B C
D

Scan ähiÝ QR Code äo
leaÙn aboéä foÝÝilÝ aä
ähe McWane CenäeÙƨ

MoÝaÝaéÙ FoÝÝil Teeäh

Scan ähiÝ QR
Code äo leaÙn

aboéä foÝÝilÝ dig
ÝiäeÝ in Alabamaƣ


